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 Antecedent Modifications 
-Change of Seating 
-Change Schedule 
 
Providing Choices 
-Seat in front or seat in back 
-Pencil or pen 
 
Environmental Supports 
-Music 
-Stress ball 
-Manipulative 
-Computer assistance 
 
Curricular Modification 
-Type assignment 
 
Oral dictation Transition Supports 
-Manipulative 
-Hallway ‘buddy’ 
 
Set up Reinforcement Schedule/Program 
-Reinforce Replacement Behavior 
-Withhold reinforcement 
-Home-School Reinforcement System 

Premack Principle 
-If this then that 
 
Token economy 
-Marble jar 
-Tickets/tokens 
-Stamps 
 
Transition Supports 
-Hall pass 
-Manipulative 
-Hallway ‘buddy’ 
 
Set up Reinforcement Schedule/Program 
-Reinforce Replacement Behavior 
    1. Requesting a break 
    2. Raising hand 
-Withhold reinforcement 
-Home-School Reinforcement System 

Antecedent Modifications 
-Class/line leader 
-1 on 1 reminder 
 
Environmental Supports 
-Planned Ignoring 
-Proximity Control 
-Teacher response time 
-Peer Tutoring 
 
Peer Supports 
-Tutor/mentor 
-Positive peer reporting 
 
 Transition Supports 
-1 on 1 assistance 
-Hallway ‘buddy’ 
 
 Problem-Solving Strategies 
-Hand Raise 
-Break Card 
-Buddy Card 
 
Set up Reinforcement Schedule/Program 
-Leadership Role 
-Reinforce Replacement Behavior 
    1. Requesting a break 
    2. Raising hand 
-Increase Non-Contingent Reinforcement 
-Withhold Reinforcement 
-Group Contingencies 
-Increase Ratio Positive to Negative Responses (8:1) 

Antecedent Modifications 
-Verbal/nonverbal reminders 
-Check in Check out 
Premack Principle 
-If this then that 
Providing Choices 
-Every other 
-½ assignment on own, ½ with partner 
Environmental Supports 
-Agenda/organizer 
-Verbal reminders 
-Break card 
-1 on 1 assistance 
-Increased engagement time 
Curricular Modification 
-Shortened assignment 
-Alternative assignment 
Peer Supports 
-Tutor/mentor 
-Positive peer reporting 
Transition Supports 
-Retraining 
-Reminders 
-Posted Rules 
Problem-Solving Strategies 
-Replacement Behavior 
-Stop and Think 
-Breathing 
Learning Strategies 
-Peer Tutoring 
-Specific Academic Skills 
-Independent Responding 
Self-Management/Monitoring 
-Graphing 
-Pennies in Pocket 
Set up Reinforcement Schedule/Program 
-Behavior Contract 
-Withhold reinforcement 
-Home-School Reinforcement System 
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Lee County RtI Behavior Inventory

TIER ASSESSMENT 
AND 

MONITORING 

INTERVENTION 
AND 

INSTRUCTION 

PERSONNEL 
AND 

RESOURCES 
Tier III 

Individualized 
and 

Intensive 

�  Weekly monitoring 
�  RtI Student Improvement Plan 
�  Pinnacle Analytics 
�  SWIS 
�  ODR data (analyzed more 

frequently for students with 
behavioral concerns) 

�  Behavior Observations 
(Frequency, duration, latency, 
intensity for individual students) 

�  Student intervention  reports and 
tracking sheets 

�  Graphs comparing students 
receiving interventions with peers 

�  Pinnacle Analytics 

�  School-wide Expectations 
-Increased focus on expectations 
-Time (in addition to daily, and small 
group lessons) 
-Positive Behavior Intervention Plan 
(linked to FBA and rules & 
expectations) 

�  Wrap-around support 
 

�  PBS Team 
�  RtI Team 
�  Guidance Counselor 
�  Behavior Specialist 
�  School Psychologist 
�  Social Worker 
�  Second Step 
�  Leaps 
�  Boys Town 
�  Popcorn Park Series 
�  Be Cool Series 
�  CHAMPS 

Tier II 
Small Groups 

Strategic 
and 

Supplemental 

�  Bi-weekly monitoring 
�  RtI Student Improvement Plan 
�  Pinnacle Analytics 
�  SWIS 
�  ODR data (analyzed more 

frequently for students with 
behavioral concerns) 

�  Behavior Observations 
(Frequency, duration, latency, 
intensity for individual students) 

�  Student intervention  reports and 
tracking sheets 

�  Graphs comparing students 
receiving interventions with peers 

�  Pinnacle Analytics 

�  School-wide Expectations 
�  Time (in addition to daily instruction) 
�  Small Groups (Guidance, grade-level) 
�  Social Skills Club 
�  Check-in Check-out 
�  Peer-based support 
�  Mentor Program 
�  Targeted social skills instruction 
�  Academic Support 
�  Self-Management 

 

�  PBS Team 
�  Guidance Counselor 
�  Behavior Specialist 
�  RtI Team 
�  School Psychologist 
�  Social Worker 
�  Second Step 
�  Leaps 
�  Boys Town 
�  Popcorn Park Series 
�  Be Cool Series 
�  CHAMPS 

Tier I 
All Students 
School-wide 

PBS 

�  Screening 3-4 times per year 
�  Pinnacle Analytics 
�  SWIS 
�  ODR data (analyzed monthly) 
�  Classroom/Team Rating Forms 

�  School-wide Expectations 
-Expectations and rules posted 
-School-wide assemblies 
-Expectations taught daily 
-PBS lesson plans 
-Teacher lesson plans 

�  School-wide recognition 
-Student of the month 
-Reward parties/celebrations 
-PBS Store 
-Renaissance 
-Discipline hierarchy 
-Discipline referral process 

�  Classroom Management 
�  Character Education 

-LCSD Character Development 
-Character Education Video Series  

�  Guidance Programs 
-Safe & Drug Free School Programs 
-Bullying Prevention Groups 

�  PBS Team 
�  Professional Learning 

Communities 
�  Classroom Teachers 
�  Guidance Counselor 
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Emotionally/Behaviorally Disordered vs. Social Maladjustment 
Adapted from Social Maladjustment: A Guide to Differential Diagnosis and Educational Options (Wayne 

County Regional Educational Service Agency- Michigan- 2004) 

 
Areas Considered Emotionally Impaired Socially Maladjusted 
School Behavior  Unable to comply; needy; 

difficulty asking for help 
Unwilling to comply; rejects help 

Attitude Toward School School source of angst; does tend 
to respond structure 

Uses school as a social outlet; 
rebels against rules and structure 

School Attendance Misses school due to 
psychosomatic issues 

Misses school due to truancy, 
arrests, etc  

Educational Performance Achievement is erratic; tends to 
have good and bad days 

Achievement is generally poor 
and influenced by attitude; can 
occasionally respond to a 
preferred/high interest study area   

Peer Relations Ignored or rejected by peers Accepted by socio-cultural 
subgroup 

Friendships Younger friends; pseudo-friends; 
no real friends 

Friends primarily from same 
delinquent or socio-cultural 
subgroup 

Perceptions of Peers Perceived as bizarre, odd, source 
of ridicule 

Perceived as tough, charismatic, 
sometimes intimidating 

Social Skills Poorly developed; immature; 
difficulty reading social cues; 
difficulty entering groups 

Well developed; mature; generally 
attuned to social cues 

Interpersonal Relations Weak; tends to avoid people; 
withdrawn 

Extensive relationships; 
manipulative; will present as 
needed to achieve end 

Physical Presence Awkward; odd; sometimes 
uncomfortable with his/her 
appearance 

Smooth and agile; sexually 
precocious; dresses like subgroup 
(head bandanas, tattoos, etc) 

Locus of Disorder Affective disorder; internalizing Disorder of conduct; externalizing 
Aggression Potential to hurt self and/or others 

as an end to a plight   
Hurts others as means to an end- 
get what he/she wants 

Anxiety Can be tense; fearful; manifests 
anxiety 

Appears relaxed; “cool”; anxiety 
is situational and may arise when 
faced with consequences 

Affective Reactions Labile; disproportionate reactions, 
but mostly not under student’s 
control 

Intentional, possibly with features 
of anger and rage; can be 
explosive 

Conscience Feels remorseful; self-critical; 
overly serious 

Little or no remorse; blaming; 
non-empathic; hedonistic; lucid, 
but makes conscious choice to do 
wrong 

Sense of Reality Fantasy; naïve; gullible; 
possibility of thought disorder or 
hallucinations 

“ Street-wise”; manipulates and 
distorts rules and/or facts despite 
obvious level of understanding 

Developmental Appropriateness Immature; uneven; possibly 
regressed 

Age appropriate or above; 
precocious; socially mature 
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Avoiding Escalating Behavior and Power Struggles 
(Crisis Prevention Institute, Inc. 1987) 

 
 

Para verbal Communication 
Look at the way you are communicating with the students whose behavior is beginning to 
escalate. Here are some helpful hints: 

�  Tone: Avoid impatient and angry, used empathetic and sympathetic understanding 
�  Volume: Make sure it is appropriate for the distance between you and the student, 

and the situation 
�  Cadence: Deliver message using even rhythms 

 
Do’s Don’ts 

1. Make sure you have eye contact 1. Show Fear 
2. Listen carefully 2. Over/under react 
3. Give appropriate personal space 3. Argue or confront 
4. Remain Calm 4. Not follow through 
5. Safety, be aware of environment 5. Make false promises 
6. Be alert 6. Threaten 
7. Be consistent and focused 7. Use jargon, buzz words 
8. Enforce limits 8. Use “right’ or “wrong” 
9. Remain in control  
10. Use “ok” and “not ok”  
 
 
Empathetic Listening 
Ways to let your students know that you are “truly” listening to their concerns. Here are 
some helpful hints: 

�  Use an active process: making eye contact, nodding your head 
�  Be non-judgmental 
�  Allow for silence 
�  Listen for hidden message 
�  Give undivided attention 

�
�
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Measures to Assess Behavior 
 

Depending on the behavior(s) that are selected, different data collection methods may be 
necessary. The following terms refer to different measures to assess behavior: 
 
Frequency 
The number of times a specified behavior occurs during a set period of time. Frequency 
data are typically used to track behavior(s) that occur frequently and have a clear 
beginning and end. For example, counting the number of times a student talks out in class 
during a 50 minute lesson. 
 
Duration 
The length of time a specified behavior lasts. These data are useful in tracking behaviors 
like tantrums, self-stimulation, or off-task behaviors. For example, measuring how long a 
student was out of his seat. 
 
Latency 
The amount of time it takes for a student to perform a desired behavior after a prompt or 
direction has been given. Latency data are useful in increasing compliance by getting 
students to respond more quickly to prompts. For example, measuring the amount of time 
it takes for a student to “get to work” after the teacher gave instructions. 
 
Intensity 
The measure of the severity of a specified behavior; intensity may be described by how 
much effort a student puts into the behavior. Intensity can be highly subjective, so it is 
critical to clearly define different levels of intensity for a specified behavior. For 
example, a student’s talking out behavior may have three levels of intensity:  

1) talking out with an inside voice, 
2) talking out in an outside voice, and 
3) yelling or screaming. 

 



 

  Revised July 1, 2009 
  JWK 

8 

Classroom Interventions 
Proven Effective Classroom Practices, Florida’s Positive Behavior Support Project, USF 

 
Clarification  
Clarification is used as an initial intervention when, undesirable behaviors first occur, when student needs 
to be reminded of expectations, or when teacher is not sure of cause of misbehavior. Clarification 
interventions should be brief, concise, and not reflect emotions or judgment. Clarification interventions 
should be used only once for each occurrence; this prevents “preaching” and communicates to student the 
need for a meaningful response (if response is not meaningful – more restrictive interventions will be used). 
 
Reinforcement of Others 
The use of praise or earned rewards to reinforce the appropriate behaviors of other students in the 
classroom will often cue the misbehaving student of the teacher’s expectations. It is important that the 
targeted students do not view that you are punishing them at this time but helping to cue them into their 
behavior. Reinforcement should be made available to the targeted student when they are displaying the 
desired behavior. 
 
Proximity Control 
This intervention involves the teacher/paraprofessionals moving closer to the misbehaving student. Often 
the teacher’s proximity to the student is enough to stop the behavior. 
 
Signal Interference 
These are non-verbal techniques such as eye-contact, hand gestures, facial frowns, and body posture which 
communicate information to the student. 
 
Redirection 
Distract the student, change the focus of the activity the child is currently engaged in, especially effective 
with younger and/or developmentally delayed students, although appropriate for all (i.e. “help me out; go 
get me the red pen off the desk”). 
 
Premac Principle (Grandma’s Law) 
You work before you play. “As soon as you_____, you can _____.” (i.e. beat the timer; give yourself 5 
earned points as soon as you do 2 problems; you may have this M&M as soon as you finish the first row) 
 
Planned Ignoring  
Sometimes it is wise for the teacher to ignore a student’s behavior, assuming that it will not spread to others 
and that the student will soon discontinue it and return his or her attention to learning. 
 
Interest Boosting 
If the student’s interest in an activity is waning; it is sometimes helpful for the teacher to show interest in 
the student’s assignment. This often results in helping the student to mobilize his efforts in an attempt to 
please the teacher. 
 
Curricular Modifications 
Important first step when students are exhibiting behaviors resulting from frustration with the curriculum. 
Examples: shortened assignments, break large tasks into segments, provide a different medium for doing 

the same lesson, provide a peer tutor, give 1-on-1 assistance, restate or rephrase directions.
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Intervention Ideas 
PROACTIVE 

Environmental adjustments that make the problem behavior unnecessary. 
 

�  Preferential seating �  Provide guidance prior to independent work 
�  Encourage positive peer connections �  Check to ensure student understanding of 

task 
�  Contract for grades �  Schedule adjustment 
�  Daily progress report/point sheets �  Give student an opportunity to tutor a peer 
�  Weekly progress report �  Increase frequency of task related 

recognition 
�  Establish teacher/parent communication 

system 
�  Allow student to use quiet time/space 

�  Establish a personal connection with 
student 

�  Identify appropriate settings for specific 
behaviors 

�  Visual schedule �  Curricular accommodations 
�  Facilitate participation in extracurricular 

activities 
�  Environmental changes (furniture, space,  

light) 
�  Other: �  Prompt prior to transition times 

 
EDUCATIVE 

To teach behavior/skills needed to replace (meet the same function as) the student’s problem behavior. 
 

�  Teach/reteach rules and expectations prior 
to activity 

�  Perform task analysis – break down steps 

�  Have student repeat expectation prior to 
transition 

�  Use student’s personal interests to increase 
motivation on difficult skills 

�  Develop monitoring checklist for 
teacher/student se 

�  Teach anger management/problem solving 
skills 

�  Teach and model appropriate 
communication skills 

�  Teach self control strategies 

�  Teach coping skills �  Use social stories 
�  Teach use of positive self talk �  Remediate specific academic skills 
�  Teach awareness of problem behavior �  Provide role play opportunities for newly 

acquired skills 
 

FUNCTIONAL 
How consequences are managed to insure reinforcement for positive behavior, not problem behavior. 

 
�  Use preferred activities for reinforcer �  Student uses self monitoring of progress 
�  Personally greet the student upon arrival 

to class 
�  Acknowledge use of replacement behaviors 

�  Spend individual time with the student �  Inform student of logical consequences in 
advance 

�  Increase frequency of positive attention �  Give encouragement for effort to display 
appropriate behavior 

�  Use tangible rewards �  Use nontangible rewards 
�  Use positive written notes/statements �  Develop a written behavior contract 
�  Assign classroom responsibility that 

allows student recognition 
�  Chart daily successes and share with 

student 
�  Call home to share news of student 

effort/success 
�  Reward competing behavior 

�  Use school-wide recognition for 
behavioral improvement 

�  Acknowledge ownership of problem 
behavior 
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Proven Effective Classroom Practices 
Proven Strategies from the OSEP Positive Behavior Support and Interventions website: www.pbis.org 

 

 
Over the past 30 years, a clearly defined research-validated literature base exists on effective classroom 
management practice (Alberto and Troutman, 1998; Charles, 1995; Colvin and Lazar, 1997; Kame'enui and 
Darch, 1995; Kerr and Nelson, 1998; Sugai and Tindal, 1993). This is a small sample of effective practices 
that fit classroom systems of positive behavioral support and have clear empirical evidence of their 
effectiveness. 
 
Provide advance organizers/pre-corrections 
Pre-corrections function as reminders by providing students with opportunities to practice or be prompted 
about expected behavior before they enter situations in which displays of problem behaviors are likely 
(Colvin, Sugai, Patching, 1993). For example, a teacher states the following: "remember, before you go to 
homeroom collect all you materials, put your work on my desk and quietly line up," or "what are your 
responsibilities before you go to home room?" 
 
Keep students engaged 
During teacher instruction, students go "off-task" because: 
 

(a) The instructional activities do not maintain student attention. 
(b) Insufficient positive reinforcement is being provided. 
(c) Students access positive reinforcement from other activities or individuals. 

 
The teacher's task is to maximize academic engagement and success for all students in order to support 
appropriate behavior and to compete with factors that encourage problem behavior (e.g., peer or teacher 
attention, task avoidance or escape). 
 
Provide a positive focus 
To promote desired student behavior, teachers should communicate high and positive expectations, have 
more positive than negative interactions (e.g., four positive engagements for each negative interaction), 
catch problem behavior before it escalates or becomes more severe, provide high rates of positive 
reinforcement, etc. 
 
Consistently enforce school/class rules 
If all students are expected to engage in appropriate behavior, rule definitions, positive reinforcement, rule 
violation consequences, etc. should be the same for all students at all times. 
 
Correct rule violations and social behavior errors proactively 
The application of error correction strategies should be conducted in a "business-like" manner, and 
attention for the problem behavior should be minimized. For low frequency and intensity rule violations, 
teachers should provide a brief signal that an error has occurred; indicate what the desired behavior should 
have been, and follow-up with the established consequence. Error correction strategies will be more 
effective if students first are taught what acceptable and unacceptable behaviors look like and what 
consequences are likely to follow each. For chronic rule violations, strategies should be established to pre-
empt future occurrences of the problem behavior and to increase the probability that the desired or expected 
behavior is likely to occur. 
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�
Classroom Routines 

(From Temple Teacher’s Connection www.temple.edu/CETP/temple_teach) 
 

Establishing clear expectations for student behavior is the primary purpose for setting up 
classroom routines. If students are familiar with the processes necessary to get a 
particular job done, they are more likely to complete it in an orderly manner. Develop 
plans for these activities that work for your physical space and your management style. If 
a routine is not effective, you can involve your students in redesigning the routine. 
 
Movement 
Develop plans for entering and exiting the classroom and changing class configurations, 
such as moving from whole class to small-group instruction. Plan for movement of 
individual students to meet needs; such as pencil sharpening and getting personal 
supplies. 
 
Non-instruction tasks 
This includes activities such as taking attendance, collecting permission slips, making 
participation counts (pretzels, extracurricular activities) and keeping the classroom neat. 
When allowable, students can assist with these tasks. Some of these tasks can be used as 
instructional activities. 
 
Materials management 
If routines are developed for the distribution, collection and storage of instructional 
materials, student helpers will be able to complete them quickly. 
 
Transitions 
If instructional materials are prepared and organized, transitions between activities will 
be smooth and take little time. Necessary materials might be listed on the daily schedule 
so students will know what they need and can prepare for one activity as materials for the 
previous activity are stored or collected. 
 
Group work 
Each team member within a group should have a job, and over time each student should 
have an opportunity to do each job. Develop job descriptions and routines for assigning 
the jobs. Jobs might be facilitator, time-keeper, reporter, recorder, encourager, questioner, 
materials manager, taskmaster, etc. 
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Summary of Research  
University of Missouri Behavioral Disorders Working Group 

Tim Lewis, Ph.D. 
 
 

Summary of Behavior Strategies 
 

�  Instructional task modification begins with the process of analyzing the effectiveness and 
appropriateness of how skills are taught.  Teacher training of good strategies is necessary for 
effective classroom management. 

�  Instruction that embeds practice, feedback, and incentives has shown a reduction in off-task 
behaviors.  Specifically, prompt-correction feedback increased academics and decreased problem 
behaviors (Warman & Walberg, 1991). 

�  More difficult tasks result in higher levels of problem behaviors (Center, Deitz, & Kauffman, 
1982; Weeks & Gaylord-Ross, 1981; De Paepe, Shores, Jack & Denny, 1996).  Various studies 
have connected a decrease in problem behaviors with modifying task difficulty and level of 
demands associated with the task.  A greater amount of work is completed and more time is spend 
on-task when activities are presented at a level of 90% accuracy when completed independently 
(Gilbertson, Witt, Dufrene, & Duhon, in press). 

�  Alterations can be made to task requirements, such as, how to complete the task, allowing frequent 
breaks from the task, and breaking tasks down into shorter segments: Dunlap (1994) altered tasks 
to include choice, as choice itself has been shown to be reinforcing; Problem behaviors were 
shown to be decreased when systematically embedding high probability tasks with low probability 
tasks (Horner, Day, Sprague, O’Brien, & Heathfield, 1991); Blair, Umbriet & Bos (1991) used 
student preference of tasks to decrease problem behaviors. 

�  Curriculum Based Assessments are an effective way to determine appropriate academic placement 
and to evaluate the effectiveness of instructional strategies being used (Shinn, 1998). 

�  Students are more likely to complete tasks when contingency reinforcement is used (Mace & 
Roberts, 1974).  Ayllon & Roberts (1974) used token reinforcement contingent with performance 
of academic tasks.  The result was an increase in academic performance and a decrease in problem 
behaviors. 

�  Active student responding is a research supported strategy for decreasing problem behaviors and 
increasing on-task frequency (Brophy, 1986; Gettinger & Stoiber, 1999; Greenwood, 1996). 

�  Teaching clearly defined expectations reduces problem behaviors.  More specifically, the use of 
praise, pre-corrects, precision-commands, over-correction and response cost (Colvin, 1997; 
Rhode, Jenson & Reavis, 1998; Gresham & Gresham, 1982; Carey & Bucher, 1983; Kelley & 
McCain, 1995; Proctor & Morgan, 1991; Wilt & Elliot, 1982; Musser, Bray, Kehle, & Jenson, 
2001). 

�  Function-based interventions decreased problem behaviors (Iwata, Vollmer, Zarcone, & Rodgers, 
1993; Fisher, Lindauer, Alterson, & Thompson, 1998; Noell, VanDerHeyden, Gatti, & 
Whitmarch, 2001). 

 
 
 

Social Skills Summary of Findings 
 
General Findings: 
 

·  Social skills training should be embedded into general education as well as special education 
curriculum 

·  Early prevention through screening can identify students at-risk for problem behaviors and can be 
effective in more accurately identifying social skills in need of remediation 

·  Social skills training has yielded mixed results, in part due to the relative newness of many 
programs and the lack of using uniform procedures to accurately match interventions to presenting 
problems 
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Research Findings which are Effective: 
 

·  Teachers across elementary and secondary levels for both general and special education rate items 
associated with finishing assignments on time, following directions, controlling temper, ignoring 
peer distractions, and attends to teacher directions. 

·  Targeted social skills interventions should be (1) closely matched to accurately identified deficits, 
(2) of sufficient frequency and duration, and (3) structured to include generalization across 
appropriate settings 

·  Social skills interventions that include a pull-out component should be reinforced in the classroom 
setting(s) 

·  FBAs should include documentation of setting events, antecedents, behaviors, and consequences; 
and BIPs should include consideration of the FBA findings 

 
Research Findings which are Promising: 
 

·  Training paraprofessionals to implement social skills training and BIPs 
·  Use of school-wide social skills expectations to lower probability of inappropriate behaviors from 

students identified as at-risk and/or E/BD  
·  Transition training for students identified as at-risk, E/BD, and or JO that includes specific social 

skills training associated with expectations in job-related settings 
·  Increasing social acceptance by peers through training students to use positive comments to gain 

peer attention 
 
Research Findings with Limited or No Effectiveness:   
 

·  Pull out social skills training that does not include generalization and/or maintenance 
·  Interventions that are either too complicated or time-consuming for typical school staff to maintain 
·  Trainings of short duration 
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PROGRESS MONITORING GRAPHS 
 

Progress monitoring is a vital part of the RtI problem-solving process.  The collection of 
valid and reliable data displayed in a graph allows the team to determine how a student is 
responding to an intervention.  These graphing templates (or others) may be used to 
monitor student progress during an intervention plan period.  However the following 
must be considered: 
 

�  Does the graph contain 8-12 data points necessary to accurately create a 
trend line? 

�  Does the graph show the goal-line (aim-line) or appropriate benchmark? 
�  Does the data correlate with the goals of the intervention plan?  In other 

words is the graph monitoring the same need that was prioritized and 
addressed in the intervention plan? 

�  Is there a new graph for each intervention period? 
�  At a minimum, probes should be administered bi-weekly for a 

supplemental (Tier II) intervention and weekly for an intensive (Tier III) 
intervention.   
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Online Resources for Behavioral Interventions 
(Adopted from Florida’s PBS Project: RTIB Coaches Training 2008)* 

 
http://www.nasponline.org/advocacy/pbs_resources.aspx 

National Association for School Psychologists 
Articles, books, and fact-sheets and handouts on PBS 

http://www.usu.edu/teachall/text/behavior/LRBI.htm 
The Utah State Office of Education: LRBI Resources 
Video resources on preliminary and positive behavioral strategies 

http://www.interventioncentral.org/ 
Intervention Central 
Free tools and resources to help promote positive classroom behaviors 

http://www.jimwrightonline.com/pdfdocs/tbrc/tbrcmanual.pdf 
The Classroom Behavior Report Card Resource Book 
Ready�made forms to rate the behaviors of students 
Preformatted teacher and student behavior report cards 
Customized graphs 

http://challengingbehavior.fmhi.usf.edu/tools.html 
The Teaching Tools for Young Children with Challenging Behavior 

http://www.redandgreenchoices.com/ 
The Red and Green Choices 
Resources and strategies for students with Autism 

http://www.ldonline.org/indepth/behavior 
The Learning Disabilities Online 
“Dos and don'ts” for fostering social competence 
Helpful articles 

http://www.ldonline.org/indepth/classroom 
The Learning Disabilities Online 
Articles to help teachers arrange furniture to manage behavior issues. 

http://www.state.ky.us/agencies/behave/bi/bi.html 
The University of Kentucky, DSERC 
Intervention resources at each tier of behavioral support 

http://www.state.ky.us/agencies/behave/bi/ss.html 
The University of Kentucky, DSERC 
Social skills instruction at each tier of support 
Templates, additional resources, and tools 

http://onlineacademy.org/modules/a201/lesson/a201c0_00100.html 
The University of Kansas, funded by OSEP 
Online academies provide web�based modules on PBS and related topics. 

http://elearndesign.org/resources.html 
The ELearning Design Lab 
Web based modules including positive behavior to support learning and behavior 

 
*This list is a resource intended to provide additional websites for schools to use to help identify appropriate interventions based on 
the function of behavior. Florida’s PBS Project: RTIB does not endorse or support any of the links or sites listed above. 
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